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\	  
The	  Tradi*onal	  Leap:	  How	  do	  we	  expect	  	  

	  
students	  to	  go	  from	  this	  to	  this	  in	  our	  reading/lit	  sequences?	  	  

One morning, when Gregor Samsa woke from troubled dreams, he found himself 
transformed in his bed into a horrible vermin. He lay on his armour-like back, and if 
he lifted his head a little he could see his brown belly, slightly domed and divided 
by arches into stiff sections. The bedding was hardly able to cover it and seemed 
ready to slide off any moment. His many legs, pitifully thin compared with the size 
of the rest of him, waved about helplessly as he looked. 
"What's happened to me?" he thought. It wasn't a dream. His room, a proper 
human room although a little too small, lay peacefully between its four familiar 
walls.  



My	  Argument	  }  Instructors’	  skillful	  integra@on	  
of	  graphic	  texts,	  which	  offer	  

visual,	  literary,	  and	  cultural	  

clues,	  has	  the	  poten@al	  to	  

combat	  students’	  frustra@on	  

}  Students	  build	  vocabulary	  and	  
boost	  reading	  confidence	  

}  Instructors	  can	  move	  students	  

smoothly	  along	  in	  the	  
sequence	  toward	  desired	  and	  

required	  capstone	  goals	  that	  

aim	  for	  proficiency	  in	  skills	  of	  

literary	  analysis	  



Aims	  of	  Today’s	  Presenta@on	  
}  Present	  field-‐tested	  and	  
adaptable	  ideas	  on	  using	  

graphic	  novel	  adapta@ons	  

} Demonstrate	  how	  to	  use	  

instruc@onal	  units	  and	  
assessments	  in	  which	  
illustra@ons	  and	  text	  
cooperate	  	  }  Inspire	  further	  ideas	  to	  design	  

similar	  instruc@onal	  materials	  

that	  support	  progression	  from	  

comprehension	  and	  
descrip@on	  to	  interpreta@on	  

and	  analysis	  



From	  HyperaLen@on	  to	  Deep	  
ALen@on	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  

Hyperattention [Anticipate] Deep 
Attention 

Activities often associated 
with lower tier learning:  
•  Activating vocabulary,  
•  promoting speaking,  
•  describing pictures 
•  Connecting sentences to tell 

a story 
 

Skills often associated with 
higher tier learning:  
•  Identifying/interpreting 

symbols 
•  Describing themes 
•  Proposing and answering 

analytical questions 

From  Hyperattention to Deep Attention 
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“Simple” 

Storytelling to 

Approach Critical 

Thinking/Analysis 

of Complex Issues   













What is the moral of 
this story?  
 
What does the 
cartoonist want to 
communicate?  
 
What larger/world 
issues could this 
cartoon be 
addressing? 
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Gregor, what can you 
tell me about your 
father? 

 
Warm up: 
Writing:  
What would 
Gregor tell 
the 
therapist? 

ADVANTAGES:  
•  Attention-grabbing: 

Using the cultural 
visual icon of the 
therapist’s couch to 
make the nature of the 
activity clear.  

•  Seemingly simple: but 
the activity forces 
students to think 
about details from the 
text: plot, 
characterization, 
interactions between 
characters…..  



Sample	  Unit	  from	  My	  Curriculum	  
}  Instructors	  must	  gauge	  their	  

students’	  abili@es	  and	  
iden@fy	  their	  own	  aims	  

} The	  curriculum	  is	  versa@le:	  	  
} S@ck	  with	  the	  descrip@on	  
and	  comprehension	  levels	  

} OR	  
} Use	  the	  levels	  as	  building	  
blocks	  leading	  to	  literary	  
competence	  



“Visual	  to	  Verbal”	  Oriented	  Curriculum	  
} Visual	  format:	  helps	  
students	  boost	  vocabulary	  

and	  cultural	  knowledge	  
before	  adding	  analy@cal	  
layer	  } Picture	  descrip@on	  and	  text	  

comprehension	  before	  
interpreta@on	  and	  analysis	  

} Types	  and	  progression	  of	  
ques@ons	  mirror	  levels	  of	  

analysis	  on	  the	  AAC&U	  
Reading	  Value	  Rubric	  
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•  Standard One: the curriculum considers how 
and when students acquire skills of literary 
analysis and demonstrates how teachers can 
build "lower level" skills of reading and 
comprehension to spiral up to more abstract 
skills.  

•  Standard Three--Learning Environments: the 
curriculum encourages interactivity among 
learners who are working with the same text 
but might have different ideas about how to 
go about interpreting the text. The teacher 
learns how to recognize the influence of 
culture and community on individual 
interpretation of literary works.  
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•  Standard Four: Content Knowledge: the 
teacher expands her own understanding 
through this curriculum and is better able to 
present strategies for abstract thought and 
interpretation to her students.  

•  Standard Six: the presenter has also 
developed an assessment component that 
goes with the curriculum. It is designed in 
such a way that teachers can use it, but it also 
provides instructors a model for developing 
original assessment material for visual 
literary texts.  
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•  Standard Seven: Planning: the presentation 
will give teachers the tools to develop similar 
forms of instruction with other graphic texts.  

•  Standard Nine: Professional Learning: the 
dialogue can continue beyond this 
presentation, especially as more and more 
participants apply the methods in their own 
environments using their choice of texts.   



AAC&U Reading Value Rubric 
 
Comprehension: Benchmark 1:  
 
Students should “apprehend 
vocabulary appropriately to 
paraphrase or summarize the 
information the text 
communicates.” 
 



Visual	  (Benchmark	  1)	  Assignment: 
•  Describe 

Gregors room 
on the first 
page 

•  Use as much 
detail as 
possible; try to 
notice 
something no 
one else would  

 
  

Language 
Arts/ World 
Language 
Benefits 
•  Vocabulary 

building 
•  Descriptive 

writing 
•  Reading/ 

describing 
detail 

 
 



Visual	  (Benchmark	  1)>>move	  toward	  
analysis	  

 
  

Discussing/ building on 
this description [to learn 
something about 
Gregor’s character]:  
•  Name and describe 

specific objects in the 
room  

•  Have students 
describe/tell what 
those objects are used 
for or what they 
associate with an 
object (also general 
room style/decor) 

•  Color/lighting  
 
 



Visual	  (Benchmark	  1):	  What can we learn about him 
through the careful description 
of his room? 
  

TIPP: compare with another room 
(from beginner textbook or another 
graphic text). Use the question: 
“What doesn’t Gregor have?” to  
emphasize aspects of personality 



Verbal	  (Benchmark	  1):	  comprehension	  

Assignment: What 
does he discover 
one morning when 
he wakes up? [not 
just repeating what’s 
in text word for 
word: phrasing with 
own words, or 
manipulating new 
words] 
 
  

TIPP: use other graphic art to 
reinforce vocabulary/help 
with new vocabulary and 
verbal formulations  
For example: Nabakov’s 
drawings from his lecture 
notes 

zB: gewölbt 



	  
Verbal	  (Benchmark	  1):	  symbols	  

Assignment: 
Concentrate on 
the objects that 
are shown on 
page two. 
Describe them 
and tell what you 
might associate 
with this object.  
 
  

BONUS: students 
will recognize these 
significant objects 

that appear multiple 
times in the text  

work 

money 

boring 



Verbal	  (Benchmark	  1):	  symbols	  
Outside world 

Sad/
sadness 

transparent 

Anticipate: example 
that comes up later in 
much different context 



Verbal	  (Benchmark	  1):	  symbols	  
longing 

No real human 
contact/loss of 
contact 

love 

Anticipate: example 
that comes up later in 
different context 



Recap: How the Technique Helps Students to Build Skills of 
Identifying and Discussing Symbols 

•  Symbols stand out 
because of visual nature 

•  Students can identify and 
locate repeated visual 
motifs (symbols) very 
easily 

•  Students can use both 
visual and verbal cues to 
discuss what this object 
can stand for generally 
and then  

•  specifically for this text 
•  Picture description can 

be part of discussion/
analysis 

 
 

EXAMPLE: The closed window through 
which Gregor can only observe the 
dreary rainy morning stands for his life 
from this point forward. He can only 
observe (window) the depressing 
happenings (rain), but cannot do 
anything to change things (weather).  



AAC&U Reading Value Rubric 
 
Comprehension: Milestone 2:  
 
Students should  recognize how 
“textual features (eg sentence and 
paragraph structure or tone) 
contribute to the author’s message 
[and to] draw basic inferences 
about context and purpose of 
text.” 
 



Visual	  (Milestone	  2)	  [style/	  language]	  
Assignment: comment on 
the presentation style of 
the book. How is the 
information shown? 

Possible 
ideas: 
•  Discuss 

color 
•  Discuss 

the 
photo 
album 
look and 
what that 
could 
mean 

•  Discuss 
per-
spectives  

 

 

TIPP: use art/
photography terms 
•  Perspective 

•  Front, above, 
underneath, 
side 

•  Geometric elements 
•  Division of 

frame 
•  lines 
•  Surfaces, 

shapes 
•  Lighting 

•  Side, front, 
shadows 

•  Colors (actual/
psychological) 

•  enliven or calm 
down 

  
 



AAC&U Reading Value Rubric 
 
Comprehension: Milestone 3:  
 
Students should  use the “text, 
general background knowledge, 
and/or specific knowledge of the 
author’s context to draw more 
complex inferences about the 
author’s message and attitude.” 



Milestone 3  
Assignment: Look 
at page 4 and 
describe the 
scene in which 
Gregor observes 
his co-workers 
and discusses his 
work life. What 
could/does  this 
visual 
composition/
layout say about 
his professional 
life, his social 
status and his 
identity?  

His positioning in the frame 
•  small 

•  in the background 

alone 
nervous 

insecurity 
worry unfulfilled 

assertiveness 



Carefully! link to biographical aspects by way of 
published biographies or the visual renditions of 
Kafka’s life by Crumb and Mairowitz 



AAC&U Reading Value Rubric 
 
Comprehension: Capstone:  
 
Students should recognize 
“possible implications of the text 
for contexts, perspectives, or 
issues beyond the assigned task 
within the classroom or beyond 
the author’s explicit message (eg) 
might recognize broader issues at 
play, or might pose challenges to 
the author’s message and 
presentation.” 



Capstone	  4:	  Visual	  to	  Verbal	  to	  
Analy@cal	  

Why would 
someone feel like 
this/describe oneself 
like this?  
 
Why would Gregor 
feel like this?  
•  Use information from 

previous exercise (nervous, 
small, non-assertive, 
worried…)  

Lead into 
brainstorming/
thinking about 
social message. 



TIPP: use other visual renditions of Gregor to provide 
additional perspective/descriptive power to his situation 



Capstone	  4:	  Visual	  to	  Verbal	  to	  
Analy@cal	  

Assignment: What social 
issues could the text be 
commenting on through 
Gregor’s situation? 
 
Collecting information for the 
answer:  
•  Go over the pages again, 

focusing on the layout and 
listing/indexing/
cataloging images 

•  Organize pictures and 
ideas by theme (teacher-
driven or have students 
come up with topics)  

•  Use visual aspect to help 
activate memory of 
material and also to 
describe/recall 
information 

Categorize aspects of the text (visual and verbal) 
[can be done on whiteboard, bulletin board, 
electronically] 
 
•  GREGOR AS LONELY 

•  Empty room 
•  Large room in comparison to his size 

•  GREGOR AS SHUT OFF FROM SOCIETY 
•  Window 
•  Magazine picture 
 

•  GREGOR AS NOT ACCEPTED AT WORK 
•  Pictures showing him separate from his 

co-workers 

•  GREGOR AS SELF-CRITICAL of HIS NON-
ASSERTIVENESS 

•  Imagining what he would say to his boss 
•  Interaction with colleagues 

 



Capstone	  4:	  Visual	  to	  Verbal	  to	  
Analy@cal	  

Assignment: discovering social comment 
 
Brainstorming: Taking ideas from previous activity 
one step further to approach a socially critical 
message:  
 
•  WHAT CAUSES LONELINESS IN MODERN 

SOCIETIES? 
•  WHY ARE THERE DIFFERENCES AMONG 

EMPLOYEES IN WORK CULTURES? 
•  WHAT ARE COMMON CAUSES OF SELF-

CRITICISM? 

 



Capstone	  4:	  Visual	  to	  Verbal	  to	  
Analy@cal	  

Why would 
someone feel like 
this/describe oneself 
like this?  
 
Why would Gregor 
feel like this?  
 
FURTHER: to 
interrogate artist’s 
choices/
presentation: why 
would the artist 
portray Gregor like 
this?  



Thesis Statements/ Exploration Questions 
•  Either student driven 
•  OR 
•  Teacher can provide template 

In discussions of Kafka’s Die 
Verwandlung, some argue that 
_______________ while others would say 
that ____________________.  Of course 
some would object to _____________, I 
still think/want to argue/contend….. 

The visual/verbal 
readings provide a lot of 
supporting evidence. 
Visual references are 
easily identifiable,  
located, and 
contextualized. 



\	  
Has	  it	  Made	  Connec*ngThese	  Steps	  

Any	  Easier?	  Why	  or	  why	  not?	  

One morning, when Gregor Samsa woke from troubled dreams, he found himself 
transformed in his bed into a horrible vermin. He lay on his armour-like back, and if 
he lifted his head a little he could see his brown belly, slightly domed and divided 
by arches into stiff sections. The bedding was hardly able to cover it and seemed 
ready to slide off any moment. His many legs, pitifully thin compared with the size 
of the rest of him, waved about helplessly as he looked. 
"What's happened to me?" he thought. It wasn't a dream. His room, a proper 
human room although a little too small, lay peacefully between its four familiar 
walls.  



Problema@c	  Aspects	  and	  Solu@ons	  
} Pictures	  can	  seem	  rather	  

simplified	  as	  compared	  to	  

textual	  references	  that	  
inspired	  them	  }  Instructor	  must	  consistently	  

make	  it	  clear	  that	  students	  

are	  working	  with	  an	  
adapta@on	  of	  a	  classic	  work	  

} Danger	  that	  students	  end	  
up	  only	  reading	  the	  pictures	  

} Design	  exercises	  like	  these	  
that	  demand	  visual	  and	  
verbal	  evidence	  
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